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Some urgent questions and some search for answers

Introduction

The core perspective in this article is directed towards how
the digital revolution and active use of the Internet[1] creates
new possihilities, dilertnas and challenges for school and >0 PTRTST
teacher education in our contempofaty snciety. In Norway 00:00:00:00 00:00:00:00  00:00:00:00
there is a urgent need to explore this area more desply,
because of the high technology density in society i general,
the woungsters massive use of technology in their everyday
life and theteacher education and schools difficulties of

Frofisk Pédegegisk Uidavming (General Plan for Teacher
Fducation [2], WER 2003) it is highlighted that teacher
education students hawe to achieve a solid digital literacy to be
certified as teachers in thiz new pedagogical terrain. In the
new Legreplan for den 13-dvige grunmnopleringen (The
Mational Curticulum for Primmary Education, ttdannings- og
Forskingsdepartemnentet [WMER], 2005} and in Frogram for
Digitad Eompetense (Program of Digital Cornpetence 2004-
2008 (NER, 2003) digital iteracy {digital competence) has
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Teaching in Technology-Rich Classrooms: is there a
gap between teachers’ intentions and ICT practices?

ASLAUG GROV ALMAS

Stord/ Haugesund University College, Norway

RUNE KRUMSVIK

Section of Teacher Education, University of Bergen, Norway

[0 BT =R WN }

ABSTRACT The Norwegian school system gives a high priority to information and

8 communication technology (ICT), and its ICT density is high, with one laptop per student
considered desirable and being nearly accomplished. This study seeks to find the reasons for
aspects of Norwegian teachers’ pedagogical behaviour and choices by focusing on their

Kommentarer \I\ wWedlegy
1

10
11 thoughts and practices in technology-rich classrooms and by analysing how they explain
o 12 them. It aims to enhance our understanding of how teachers in leading-edge schools
13 appreciate the possibilities of a technology-rich environment, using theories about teachers| 3
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A Godgy case study ( )
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Outline

The digital gap
2. Teacher education and digital comp.

3. The new digital terrain in school

4, Subject T and ritualistic use of ICT

5. The digital didactic




Using technology Is difficult &




Digital gap
—

Digital natives

Digital
iImmigrants

Frgnes 2003; Vaage 2007, 2008; Bakken 2003,
Torgersen 2004; TNS Gallup 2009

A How does the digital revolution
affect schools and teacher education
in our contemporary, Norwegian
society?

AFrom digital divides to digital inequality

A Matthew-effect?




Digital gap
e

Teacher
education

NIFU-Step 2008, ITU Monitor 2009, Krumsvik 2009

In the NIFU-Step-study
only 19% of the teacher
educators support the
following statement:
nDigital com
large part of the teacher
educator 6s d
foundationo

2008:50).




Example Case study ¢
Teachwhat we preach




Teach What we preach

A The main aim with this project is to develop
strateglies to I ncrease
competence with a special focus towards teachir

plenary lectures.
A It is designed as an action research study and a

educators at the University of Bergen

A The three stages of the study:
I1. Tentative theoretical

and pilot surveysand interviews (completed)
I 2. Intervention phase (completed)
I 3. Evaluation phase (not completed)
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High
Hizh, digital

awareness and

competence

Digzital aware
and competent

Self
awareness

Dizital aware and
incompetent

Dizital unaware
and incompetent

(Krumsvik2008)

Learn to use -
Use to learn

Eraunsink@2007

ROle'mOdel \ Learning
dimension \ Strategies
Didactic \
\ ICT .
competence
Subject Interpretation
Basic ICT competence
skills content
Imension
Tool competence
Low Practical proficiency High
Adopton Adaption Appropriation Innovation



LKO6, GP (2003), White
Paper 11 & 31, Bologha
process .

General didactic
as a central term

Formative and ) Rambgll 2004,
summative structure NIFU/STEP
assessment 2008



Digital didactic model for teachereducators

Teacher and Learning aims and
students abilities outcome

ALearning strategies for
teacher students

AMultimodality

Assessment Subject matter
AFormative assessmg *Digital epistemology
AFeed up
AFeedback \
AFeedforward

chlngm methods

A Double dimension
A Framefactors

A Class management

A Diaital competence



