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Introduction

ÅBackground

ïVideopaper( Journal)

ïNova science ( Nova Science

http://www.informaworld.com/smpp/title~db=all~content=g916285798
https://www.novapublishers.com/catalog/product_info.php?products_id=9573


Video paper



Teachers professional development



Introduction

ÅGodøy case study (www.godoy.no)

Å¢ƘŜ ǇǊƛƴŎƛǇŀƭ ƪƴŜǿ ǘƘŀǘΥ ά9ŘǳŎŀǘƛƻƴŀƭ ŎƘŀƴƎŜ 
depends upon what teachers think and do ς
ƛǘΩǎ ŀǎ ǎƛƳǇƭŜ ŀƴŘ ŀǎ ŎƻƳǇƭŜȄ ŀǎ ǘƘŀǘέ όFullan
1991, p.107)

http://www.godoy.no/


Outline

1. The digital gap 

2. Teacher education and digital comp.  

3. The new digital terrain in school

4. Subject ïand ritualistic use of ICT

5. The digital didactic  



Using technology is difficult é



Digital natives

Digital

immigrants

The digital challenges 

ÅHow does the digital revolution

affect schools and teacher education   

in our contemporary, Norwegian

society?

ÅFrom digital divides to digital inequality

ÅMatthew-effect?

Digital gap

Frønes 2003; Vaage 2007, 2008; Bakken 2003, 

Torgersen 2004; TNS Gallup 2009



School

Teacher 

education

Digital gap

NIFU-Step 2008, ITU Monitor 2009, Krumsvik 2009

In the NIFU-Step-study 

only 19% of the teacher 

educators support the 

following statement: 

ñDigital competence is a 

large part of the teacher 

educatorôs didactical 

foundationò (NIFU/STEP 

2008:50). 



Example: Case study 1 ς
Teachwhat we preach



Teach What we preach

ÅThe main aim with this project is to develop 
strategies to increase teacher educatorôs digital 
competence with a special focus towards teaching in 
plenary lectures.

ÅIt is designed as an action research study and a
ñresearching partnershipòwitha three teacher 
educators at the University of Bergen

ÅThe three stages of the study:

ï1. Tentative theoretical ñlensesò, development of models 
and pilot surveys -and interviews (completed)

ï2. Intervention phase (completed)

ï3. Evaluation phase (not completed)



¢ŜŀŎƘŜǊ ŜŘǳŎŀǘƻǊǎΩ ŘƛƎƛǘŀƭ comptetencemodel 
(Krumsvik2008)

Role-model

dimension

Subject 

content

dimension

Learn to use -

Use to learn

Tool competence

Interpretation

competence



Model

Teacher
educator

LK06, GP (2003), White 
Paper 11 & 31, Bologna-
process *

Rambøll 2004, 
NIFU/STEP 
2008

PC-density, LMSô, mobile phones

etc.

General didactic 
as a central term

Formative and 
summative 
assessment

Policy -

document

Infra -
structure

Research
Assess-
ment 

Pedagogy



Digital didactic model for teachereducators

Tech. Chall .
Socio. Chall .
Ped. Chall .

Ethical chall .

Learning aims and 
outcome

*

Subject matter
*Digital epistemology

Teaching- and working methods
ÅDouble dimension

ÅFramefactors

ÅClass management

ÅDigital competence

Teacher and 
students abilities
ÅLearning strategies for 
teacher students

ÅMultimodality

Assessment
ÅFormative assessment

ÅFeed up

ÅFeedback

ÅFeedforward


